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Motivation of Ninth Grade English. 
I. Introduction. 
The term •motivation" is one which has been used more and 
more in the field of education during the last few years. Its 
name is particularly well chosen because it means precisely what 
it implies -viz. giving a motive, or a reason, or a direct pur-
pose to school w·ork. This definition, however, is too brief to 
be considered complete. A term of ao great an importance needs 
further amplifica.tion. 
Motivation relates pupils' tasks to their experiences, 
questions, problems, and desires. In consequence, the pupils' 
school work becomes significant and full of purpose. 
Motivation presupposes interest, yet interest does not 
include motivation. Interest arouses a response, while motiva-
tion causes positive action. In like manner, interest calls 
forth a desire, but motivation brings about the acquisition of 
an o.bject. 
Rowe, in "Habit Formation", says, 1 While •.• interests 
are like railroad ticket forms, all printed and ready for the 
agent to stamp, the motive is like the ticket which has been 
stamped, that is validated, and is good until used, unless re-
called." 
Likewise, a sale advertisement may attract your attention, 
even to the point of causing you to remark about the great 
bargain possibilities it promises. That is interest. If, 
however, upon reading that sale advertisement you realize the 
actual necessity of obtaining the article, if you appreciate 
the fact that the acquisition of the article will increase the 
value of your belongings, if the advertisement causes you to 
plan how to possess and results in the purchase of said article 
that is motivation. 
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Consequently, motivation is the vital link which connects 
pupils' school work with their own interests; and such a combina-
tion is of so great an importance and of so tremendous a force 
that school work, when motivated, is automatically raised to a 
more useful and to a higher level of achievement. 
The conception of education as a whole has changed and 
still is constantly changing. The new idea of education differs 
fundamentally from the old. The old standards of education were 
of fact, of tradition, of culture, and of mental discipline. All 
of these former standards were directly concerned with subject 
matter and with the curriculum. The pupil was entirely submerged 
by a seaof matel"ial and of knowledge. Now, however, the child 
is the center of the field of education. Facts are necessary, 
tradition is helpful, culture comes from all subjects, and mental 
discipline comes from a properly constructed curriculum. All of 
these are important in a measure, but they must be subordinate to 
the needs of the pupils. 
And the great need of all children today is to be 
properly fitted for life. 
In order to accomplish this general aim of fitting pupils 
for life, new educational ai~s have been established. These 
are now universally known as the seven Cardinal Principles of 
Education and are as follows: - Health, vocational, moral, and 
social-civic efficiency, a worthy use of leisure, and a mastery 
of the tool subjects. These well-selected aims are the re-
sult of the analysis of children's activities and interests. 
Children now are taught practically, not theoretically, 
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most of their school subjects. More and more, people are coming 
to the realization that children should not be crammed with facts . 
but that they should be taught how to live properly in their 
communities. In order to teach them how to live, they must be 
taught things which interest them and which they will consider a 
part of their lives. This may be accomplished by following the 
Cardinal objectives of education which combine pupils' interests and 
usefulness, resulting in purposeful activity --which is the general 
motiva tion of school work. Consequently the need of the motiva-
tion of school wor~ is self-evident, since it is an integral part 
of the new conception of education. 
Motivation may be applied to almost any subject which is 
taught in the schools. There are phases of many subjects, how-
ever, which are motivated only after considerable difficulty. The 
usual remedy in such a situation is to begin with useful and 
interesting topics, and, when the class enthusiasm is at a high 
pitch, to introduce the less interesting phases. Another solution 
is to suggest some more entertaining aspect of the subject which 
entails the more prosaic prepatation. If this newer aspect proves 
to be suffficiently interesting and useful, the preliminary work 
is dispensed with more easily than could be expected. If, on the 
other hand, some phases of school work cannot be motivated, that 
is, ' if they are dull, uninteresting, unattractive, and absolutely 
useless, there is only one answer to the situation: they should 
be eliminated. Gradually, this response is becoming more general 
with the increasing courage and with the growing understanding 
of those who have opened their minds to the radical changes of 
present day education. The time will come -- and it is rapidly 
approaching when this is the answer thatwill be everywhere 
given decisively, emphatically, and finally, because this answer 
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is the key which solves many of the present and past problems of 
education. That it is the correct answer is being demonstrated over 
and over again, in this country. What is useless, uninteresting, 
and burdensome has no educational value. And why waste precious 
school time in teaching material which is worthless and trivial 
when it could be employed in the inculcation of worth whole.:, im-
portant, desirable, and useful subjects? In this practical, 
work-a-day world, practical, not theoretical knowledge is demanded 
o'f our schools. 
English is a subject to which motivation has been success-
fully applied. This is partly so because it is so easily adapted 
to and subordinated to the seven general objections of education. 
Moral truths are presented by literature in a most attractive 
manner, and because of the innumerable powerful examples in litera-
ture, they are all the more impressive. No man is a well-informed 
citizen unless he has the ability to read intelligently, in order 
to understand the duties of citizenship and in order to distinguish 
between true and false propositions which concern the government 
as well as the governed. The social advantages of the study 
of English are apparent, because no one can go about in polite 
society unless he speaks and writes ¥ correctly and unless he 
converses intelligently. Little time is wasted, and leisure 
hours are spent to advantage when good reading is at hand. In-
cidentally, good literature serves as healthy food for the mind 
and healthy rest and relaxation for the body. English plays an 
important part in the development of vocational efficiency, for 
a knowledge of English helps people in every walk of life and 
frequently it aids materially their advancement in their chosen 
work. How many times has a man' a progress in business been 
hindered by the carelessness of his speech, by incorrect or 
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slovenly writing, or by inability to join in conversation with 
well-read menl A love of reading also has considerable influence 
upon home life, for it is one of the best methods of keeping the 
family united in the evening. Finally, reading and writing have 
always been regarded as tool subjects, as speaking and writing are 
necessary means of expression, and reading is essential in ac-
quiring knowledge of any subject. _ 
Thus, the importance of English is evident, since it 
satisfies so many of man's needs and since it is of such assistance 
in fitting him for life. 
To mo~t students, English is also a subject of deep in-
terest. Comparatively few do not enjoy reading. If such a 
condition exists it is partly due to the fact that reading has not 
been properly presented from the beginning, an~ it is also due to 
the fact that such persons have not been accustomed to the at-
mosphere of books. SUch a condition, like that of a choice of 
inferior literature, depends upon taste. A remedy, therefore, is 
at hand, because a personts taste, under proper guidance and 
direction may be cultivated so that only the best literature is 
enjoyed. Composition work in English arouses more opposition 
than reading. If part of the composition time is given over to 
oral discussion, and Lf the written work is based as much as 
possible upon the books read by the class, most of the resistance 
disappears. Dramatizing, and other forms of entertainment 
enter into English work. Some of the work may be turned into 
games, illustrations and articles bearing on the subject may be 
collected, the school paper of fers competition, and many other 
ways of attracting attention may be devised. 
Therefore, since English satisfies many of man's needs, 
since it helps to fit him for life, and since it contains much 
that either is of interest to him or may be made of interest to 
him, it is a subject to which motivation is well adapted. 
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II. Motivated Plans for Ninth Grade English 
(Continuous detail of schemes for one-half year). 
In order to illustrate the possibilities of motivated 
work ir.. English, the following lesson plans are presented. These 
lesson plans, which are ninety in number, and which cover a half 
year's work, are devised for ninth grade English students. 
In addition to the usual number of text books, reference 
books and supplies, there are two other requirements which are 
essential in the teaching of English. One is a wel l-stocked 
book-case containing carefully selected books of the best litera-
ture. Most public libraries are w-illing to cooperate i n this 
respect, once the need is made clear. The other requisite is a 
spacious bulletin board, on which may be posted illustrations, 
articles relating to authors or to books, or any material which 
bears on the subject of English. 
Lesson 1. 
After a brief introductory talk to the class, during 
which the seating plan has been passed around for names to be 
recorded, distribute copies of the following questionnaire. Re-
quest the pupils to answer as sincerely and as completely as 
possible. Explain each question carefully. 
Reading Questionnaire. 
1. Name. 
2. Address. 
3. Telephone. 
4. Age. 
5. Do you enjoy reading? Why, or why not? 
I 
board. 
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6. Does poetry appeal to you? Can you give any reasons 
to support your answer? 
7. Give the titles of two poems which you have enjoyed. 
8. Have you ever read a biography? If so, whose? 
of 
9. Do you pr~fer a novelAadventure or a novel of 
10. 
11. 
12. 
character development? Give an illustration of 
each from your own reading list. 
Do you like to attend the theatre? Have you the 
power of imagining yourself at a theatre when read-
ing a drama? 
Have you ever attended a performance of one of 
Shakesp1eare' s plays? If so, which play I' 
Have you a favorite author? Name him and list his 
works which pleased or satisfied you the most. 
13. What do you consider to be the requirements for a 
"good book 11 ? 
14. Do you like the study of English? Why, or why not? 
15. What benefits do you derive from the study of 
English? 
16. Do you prefer reading to writing? 
17. Do you consider it necessary to continue your course 
in English? 
18. What is real 11 literature 11 ? 
At the beginning of each week place a quotation on the 
These may or may not be copied into notebooks - the 
copying is optional - but they are calculated to stimulate inter-
est. The first pupil to identify each quotation may write the 
author and selection. 
Quotation I. 
11 With malice toward none; with charity for all; with 
, 
firmness in the right, as God gives us to see the right, let 
us strive on to finish the work we are in. 11 
(Lincoln's Second Inaugural Address.) 
Lesson 2. 
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After acquainting the class with the various answers 
to the questionnaire, distribute notebooks in which may be kept 
notes on the English work. Students whose notebooks contain 
illustrations and material outside of what is given in class 
will receive extra credit. 
Discuss with the students the subject of poetry. 
Dwell on the following points, most of which will be familiar to 
the pupils: -
I. Definition of Poetry. 
Poetry is the variety of the literature of emotion 
that : is written in metrical form. It is one of the highest 
arts of expression, the chief object of which is to give pleasure. 
It is the product of f eeling, and arouses emotion in others. 
II. Poetical Subjects. 
The materials of poetry are taken from external nature, 
from imagination, and from human life. 
III. Poetical Form. 
Poetry is usually rhymed, rhythmical and measured. It 
may be divided into stanzas and it often contains figurative 
language. Blank verse is poetry which is not rhymed. An example 
of blank verse is Milton's "Paradise Lost". Free verse ( 11 vers 
libre 11 ) is verse which does not follow any set poetical form. 
An illustration of free verse is "Lilacs", by Amy Lowell. 
Read to the class the illustrations mentioned. 
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Assignment:-
Ask the class to re-read several of their favorite 
short poems. Also, request the class to spend some time in 
thinking of what real 11 literature 11 actually consists. 
Promise the class to continue the discussions which 
explain the thought-provoking questions of the questionnaire. 
Lesson 3. 
Give the 11 Inglis Test of English Vocabulary, Form All, 
to test the vocabulary range of the class. At the close of the 
term repeat this test so that the pupils may measure the growth 
;- .. / 
of their own vocabularies. In order to insure such an increase, 
ask the students to keep in their note books a list of words which 
they will add to their vocabularies~ The minimum requirement for 
this should be a word a day. Check this list frequently, so 
that the daily addition of a new word will become a habit. 
At the earliest opportunity, approach the subject of a 
Book Club by mentioning it to a few of the most alert pupils. 
If possible have the suggestion come from them and allow them 
to form their own club. 
Lesson 4. 
Following a class discussion of the meaning of 11 litera-
ture", record in the notebooks the three best definitions received, 
to which these may be added:-
Author 
1. Emerson -
2. Stopford Brooke -
Definition of Literature 
"A record of the best thoughts." 
"The written thoughts and feelings of 
intelligent men and women, arranged in 
a way that shall give pleasure to the 
reader. 11 
3. John Morley -
4. De Quincey -
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"Literature consists of all the 
books where moral truth and human 
passion are touched with a certain 
largeness, sanity and attraction 
of form. 11 
There is, first, the l~rature 
of knowledge; and secondly, the 
literature of power. The function 
of the first is - to teach; the 
function of the second is - to move; 
the first is a rudder, the second an 
oar or a sail." 
The Elements in Literature. 
1. Emotion -
2. Imagination -
3. Thought 
4. Form -
Assignment: 
or feeling. 
without which it is impossible to awaken 
feeling. 
basis of all art, except music. 
not an end in itself, but the means by 
which all thought and feeling find 
expression. 
Think carefully,and add (if possible) to this list:-
Literature 
1. Contains truths of permanent value. 
2. Expresses the author's personality. 
3. Interprets life. 
4. Reflects the life of many epochs and many lands. 
5. Affords pleasure. 
6. Provides mental stimulus. 
7. Acquaints the reader with the minds of great men. 
Also endeavor to contribute illustrations of these 
points which may prove of interest to the class. 
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Lesson 5. 
Develop, by asking leading questions, the chart giving 
directions on haw to read intelligently. The following questions 
are suggested:-
1. With which of the five senses do we read? 
2. In what other way may normal people gain knowledge? 
3. How do the blind read? 
4. Do we care to read material which is written in a 
language of which we know nothing? Why, or why not? 
5. Is it a waste of time to read what is not understocxi? 
6. Do you know what a mental image is? 
7. Shut your eyes. Can you see in your mind ' s eye a 
mad bull? 
8. When the word 11 hot 11 is used, what do you see 
mentally? 
9. What does the word 11 run11 bring to your mind? 
10. From the variety of answers, is it evidence that 
words, while they mean the same to all, have a greater signifi-
cance and a greater degree of vividness to some? 
11. What is this power to see vividly with the mind's eye? 
12. Can you f i nd something to enjoy in everything you 
read? 
13. Name as many things as possible that can be enjoyed in 
reading. 
14. When you finish reading do you proceed to forget what 
you have read, or do you remember it fairly well? 
15. Does forge t ting or remembering depend upon the kind 
of reading material? 
16. Do you stop to consider whether you have learned 
something new, or whether your reading \vas a sheer waste of time? 
Post the chart containing directions for intelligent 
reading where it will be visible to every pupil in the room. 
( How to Read ) ( ) 
( 1. Read (or Listen) ) ( ) 
( 2. Understand ) 
( ~ (" 3. Picture ( ~ ( a. Visualize 
! ) b. Imagine ) ) ( 4. Enjoy ( 
( 5. Evaluate. 
Apply this chart to such selections as:-
1. 11 0ctober 1 s Bright Blue Weather", by Jackson. 
2. 11 To a Fringed Gentian 11 , by Bryant. 
3. 11 To the Daffodils", by Wordsworth. 
Assignment: 
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Apply this chart to some short selection (poetry or 
prose). A nswer this question !3increrely:- Is the appl i cat i on of 
this chart of sufficient value to adopt it as a habit? St ress 
the fact that a systematic plan or scheme is much more effective 
than hit-or-miss methods of acquiring knowledge. 
(Note; . In five classes the answer to this question 
has been in the affirmative. Before the close of the t erm, the 
few dissenting members have been convinced of its value.) 
Lesson 6. 
Quotation 2. 
11 I am the master of my fate: 
I am the captain of my soul. 11 
(Henley - 11 Invictus 11 • ) 
The sixth lesson introduces Scott's metrical romance, 
11 The Lady of the Lake. 11 
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On the bulletin board place a picture of Scott in a 
prominent position. 
in any way, however. 
Do not associate Scott 1 s name with it 
Surro~md it with illustrations of Lock 
Lomond, Ellen's Isle, Lock Katrine and Benvenue - also unnamed. 
These are to be open to closer inspection by the members of the 
class, with the understanding that the first pupil to identify 
each picture will be allowed to give it its proper title. 
The poem itself requires little explanation, except 
in regard to old Scottish names and words which may be found in 
the glossary. Its geographical and historical background, how-
ever, must be ~mderstood if the poem i.s to be truly appreciated. 
Hence, a brief introduction is necessary. It should be given in 
the form of a preliminary talk covering the following topics:-
1. Author · 
Sir Walter Scott- 1771 to 1832- ballad antiquary-
historical novelist - enlarged horizon of the novel. Character:-
lovable, human, practical, honorable, patriotic, tireless, without 
reproach. 
2. Historical Setting 
Early 16th century 
of England, King of Scotland. 
3. Geographical Setting 
James V, grandfather of James I 
In highlands of Scotland- location and comparison with 
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the borderland and lowlands. 
4. Clans 
Membership in clans- chief clans. - significance of clans-
comparison with Indian tribes. 
5. Kind of Poem 
A metrical romance -
Romance:- Adventure and imagination, fantastic and not likely to 
happen - in form of poetry, with measured beat, or metre. 
6. Divisions of Poem 
Into six cantos, one canto for each of the six days of 
action. 
Following the introduction, begin reading the poem with 
the class. Insist upon its being read out loud as part of the 
regular preparation. 
Assignment:-
Read the whole of Canto I. Copy into notebooks any 
quotations which have any particular appeal. Pupils who use their 
own copies may mark the passages, instead of copying them into 
notebooks. 
Continue to post illustrations and other material of 
interest. 
Lesson 7. 
Ask questions, similar to the following, about Canto I. 
These questions are to serve as a guide to the class for prepara-
t:ion at home and as a type of question desired in socialized recita-
tions .• 
1. What is the title of the first canto of "The Lady of 
the Lake 11 ? Is it appropriate? 
2. Where is the title of the whole poem first mentioned? 
3. '!.fhat are your impressions of the wandering huntsman? 
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4. Give a brief description of Ellen. 
5. Contrast Ellen with a modern girl. 
6. Did Ellen expect a guest? Why, or why not? 
7. Note any superstitions mentioned? Are people of 
the present generation superstitious?. 
8. Are Highlanders truly hospitable? Are the people 
of today hospitable? 
9. What is the significance of Fitz Jamest soliloquy 
at the close of the canto? 
Review the chief events of Scott's life, the historical 
and geographical backgrounds, and the material on clans, border-
lands, highlands and lowlands. 
Assignment:-
Read Canto II, be able to tell the story briefly, 
and prepare ten questions on this 'second book. 
Lesson 8. 
Give "Story A of the Wilson Language Error Test" to the 
class. Conduct a contest in the rectifying of all errors. Ex-
change papers and correct in class, discussing each point thoroughly. 
Assignment:-
List the different kinds of mistakes and be able to give 
the rules , governing these points. All written assignment papers 
meriting an A grade will be posted in the room. 
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Lesson 9. 
'Assignment :-
To those who have failed to detect errors in the previous 
lesson, distribute small cards which are folded like a booklet 
and which are inscribed as follows:-
1. On the first side - Incorrect form 
2. On the second side - Correct Usage 
3. On the third side - The Rule 
4. On the fourth side - At least two correct illustrations. 
An example of this is:-
1. 
INCORRECT FORM: 
I done it. 
3. 
RULE: 
1 l.Never use the past 
participle alone. 
2.Use simple past 
tense or past 
participle with 
auxiliary verb. 
, I 2. 
CORRECT USAGE: 
I 1. I did. it. 
or 
1 2. I have done it. 
4. 
EXAMPLES: 
1 1. I did the problem. 1 
I 
2. I have done the 
problem:---
1 3. I did the plant-
ing. 
1 4. I have done the 
planting.-
Continue to give out these cards as pupils make 
mistakes in oral or in written work. 
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Require the cards to be kept in an envelope pasted on 
the back cover of the notebook. Somewhat later in the term an 
Error Game may be arranged for, or an Error Match may be held. 
Post a chart which lists the grammar errors and which 
shows the individual errors of each pupil and the total number 
of all errors, as well as the number of mistakes made of each 
error. 
Dictate the above-mentioned illustrations. First, 
however, show the class how to take dictation intelligently:-
1. Listen carefully. 
2. Grasp what has been said 
3. Then write. 
4. Raise hand for repetition. 
5. Check at final re-reading •• 
Begin to read to the class, 11 Fairy Grammar", by J. H. 
Carpenter (published by E. P. Datton Co., N.Y. 1920). This 
little book is the story of an English child ~ John Henry Arthur 
Percival Sparks - who objects to learning grammar. The Fairy 
Rammarg (Grammar spelled backwards) teaches him a lesson in a 
very amusing way. She guarantees to teach him a part of speech 
a day until he has learned them all. On the first day he is 
unable to call a single person, place or thing by name, so that 
the definition of a noun is firmly impressed upon his mind; on 
subsequent days he finds himself in a different predicament ur.til 
he learns all the parts of speech. 
Assignment:-
Be prepared to give an impromptu dramatization of the 
first three chapters of 11 Fairy Grammar 11 • 
Lesson 10. 
Hold the first meeting of the Book Club. After 
nominations are made from the floor, allow the class to 
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elect four officers:- president , vice-president, recording secre-
tary, and corresponding secretary. If the need arises for a 
treasurer, thi s office may be added to the list at any time. 
Explain the purpose of the club and establish a few 
simple rules. The purpose of the Book Club is to read and to 
discuss the list of required outside readings, plus additional 
magazines or books which are helpful and enjoyable. Pass around 
the class copies of the Book Report outlines, with the under-
standing that these are to be used as the standard for both 
oral and written discussion. All students must be prepared to 
report on the particular book chosen by the class from the 
prescribed list. In addition to this, pupils may volunteer or 
may be designa ted by -the president to report on any other book 
of the same type or on the kind of literature selected for the 
meeting. Allow the class to vote upon the type of book to 
be discussed at the next meeting. 
If the class has been unaccustomed to acting on its 
own responsibility, considerable guidance will be necessary at 
the beginning; but as soon as possible act only in t he capacity 
of an adviser, allowing the president to take full charge of the 
meetings, which should be conducted according to parliamentary law. 
Lesson 11. 
Quotation III. 
11 The heights by great men reached and kept 
Were not attained by sudden flight, 
But they while their companions slept 
Were toiling upward in the night." 
22 
(Longfellow - "Ladder of St. Augustine.'' 
Review the noun and pronoun by witnessing the impromptu 
dramatization of the first three chapters of 11 Fairy Grammar." 
If time permits, read the fourth chapter, which is 
entitled "Sir Arthur James Describes Something, but He Does 
Not Use an Adjective." 
Dictate the last. paragraph read. 
Assignment:-
Indicate the pupils who are to take part in the 
dramatization of this chapter. Also,require the class to make 
a list of at least twenty-five adjectives which differ greatly 
in meaning. 
Lesson 12. 
Explain to the class that all themes are constructed 
of sentences, which are composed of words. Compare the themes 
to buildings, showing that the students correspond to workmen, 
that words and expressions are the materials, that grammar 
and rhetoric form the foundation,that skill can be acquired 
only by constant practice, and that a plan must be made and 
followed and the building laws applied if a satisfactory struc-
ture is to be completed. 
Build sentences, making a game of it, so that the 
process will be enjoyed. Two rules alone are absolutely neces-
sary:- each sentence must contain a complete thought, and it must 
2 
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be composed of a subject and predicate. The conversation which 
will ensue will be similar to the following:-
(T.) Teacher: "Will someone please give me an example of a 
complete sentence?" 
Answers:- (Which are written on the board) 
1. 11 John, who shut the door?" 
2. 11 Ethel : wrote on the board. 11 
3. "The child ringing the bell is my sister." 
T. (Erasing parts of each e.xample) :- 11 Are they complete oow? u 
1. 11 John who shut the door. 11 
2. 11 Wrote on the board. 11 
3. 11 The child ringing the bell. 11 
Ans:- 11 No. 11 
T. 
Ans:-
11 Do they give a complete mental picture?" 
"No, only a partial mental picture because the thought 
is incomplete." 
T. 11 Don 1 t you want to ask something about each of these 
fragments of sentences? Take the first one. vr.hat did 
the John who shut the door do? This fragmentary 
sentence lacks a verb, which expresses what?" 
Ans:- "Action, being or state. 11 
T. A verb is always used as what part of a sentence?" 
Ans:- "The predicate." 
In like manner, discuss the other incomplete sentences. 
T. "Will someone please give me .a~- any name? 11 (Write 
it on the board.) 
An:s:- "James. 11 (1) 
T. James? 11 (4) 
"What kind of a boy is 
( 2) (3) 
Ans:- 11 Lazy ;• :r stupid, tiresome • 11 
T. 11 What did James do?" · 
Ans:- 11 Copied , slept, talked •.. 11 
3 
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T. "Suppose we select 'Copied'. Now, how did he copy? 
Ans:- • 11 Badly, calmly, brazenly ••. 11 
T. H•Brazenly 1 has the most vigor, so let us choose that. 
But what did he copy so 'brazenly'? 11 
Ans:- "Home lesson! u 
T. 11 '~ Not much choice there, is there? Now, tell me whose 
home lesson James copied. 11 
Ans:-
T. 
Ans:-
T. 
Ana:-
"His, Robert 1 s .. 11 
"Let us select 1hist and perhaps we can work 1Robert' in 
later. From whom did James copy? 11 
"From Robert.tt 
11 What did Rober·t do about it?" 
11 Reported it to the teacher - did not tell the teacher -
loaned the paper ••• " 
T. 11 The first answer seems the best, so let us add that· 
Robert 'reported it t o the teacher'." 
Continue buildiLg sentences, asking questions which 
require exercise of the reasoning powers and the imagination. 
Assignment:-
Build five long and complete sentences. Take care not to 
make them so involved that they will not be clear. · 
Lesson 13. 
Continue the building of sentences, using the home work 
for illustrations. Review the ground covered in the previous 
lesson. See that no one fails to understand sentence structure. 
Dictate sentences received from the class as samples. 
Assignment:-
Read Canto III of "The Lady of the Lake. 11 Be prepared 
for a socialized recitation on Canto II and Canto III. 
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Continue to change material on the bulletin board. 
Lesson 14. 
Conduct a socialized recitation on Canto II and Canto III. 
One member of the class stands in the front of the room. He is 
asked questions by the other pupils. When he fails, the pupil . 
who asked the question answers it himself and takes his place 
before the class. An incomplete . sentence, as well as a lack of 
information, constitutes a failure. 
Do not permit a few enthusiasts to monopolize the time. 
Do not allow a person to ask more than one question until all 
members of the class have made contributions. See thatml partici-
pate in this social period. 
Suggested Questions:-
1. What new character appears in Canto II? Has he 
been mentioned before? If so, in what connection? 
2. Why did Allan - Bane find his harp so unruly? 
Of whom were the words spoken? 
a. 11 The Saxon Scourge." 
b. 11 0f stature fair and slender frame; but firmly 
~it. 11 
4. When did Fitz James leave? 
5. What was the situation between Ellen and Roderick Dhu? 
Assignment:-
Write a short theme indicating that you have become 
familiar with the chief events of Scott's life. Make no at tempt 
at a characterization of this author. 
5 26 
Lesson 15. 
On the last period of every second week- alternating with 
the Book Club - complete any unfinished work, and devote the balance 
of the period to rendering assistance to those who need it the 
most. This extra help us, of course, in addition to outside aid 
which should be given whenever requested or needed. 
Allow"pupils to come in turn to the desk, but if several 
share the same diff i culty, small groups should be formed. A list 
of individual 's daf:faitencies noted in class work, home work, or 
in written assignments will be of great benefit because some 
pupils do not understand just why they are not succeeding. 
Permit students who do not need assistance to borrow 
books from the bookcase. 
Suggestions for individual help:- Pay particularsttention 
to those who found difficulty in grasping the rules for sentence 
building. Oheck up the grammar error cards. 
Assignment:-
Select the most vivid and forceful passages from Oanto III. 
Be able to explain their power. 
Lesson 16. 
Quotation. 
"They also serve who only stand and wait." 
(Milton- Sonnet on His Blindness.) 
Read with the class some of the most vivid selections 
chosen from Canto III. ("The Gathering 11 .) Notice expressions which 
are particularly powerful. Explain that figures of speech increase 
the power and vividness of expression and are far more effective 
than literal statements. 
Illustrations of figures of speech are:-
1. A clouded brow 
6 
2. Flaming cheeks 
3. To burst into laughter 
4. In the teeth of a gale. 
Define simile, metaphor and personification. Find 
examples of each in Canto III. 
Assignment:-
Bring to class five original illustrations of the 
figures of speech defined in the lesson. 
Lesson 1?. 
Examine the original examples of figures of speech. 
2? 
Place t he most striking ones on the blackboard, to be copied into 
notebooks. 
Continue to identify these figures in 11 The Lady of the 
Lake", allowing the pupil who is most successful to lead the 
socialized recitation scheduled for the next day. 
Assignment:-
Prepare for a review lesson on all the work taken up 
in class. 
Lesson 18. 
In preparation for the approaching monthly test, 
conduct a socialized r ecitiation. Cover as much ground as possible. 
Assignment:-
Continue to study for test. 
Lesson 19. 
Hold informal representations of the different characters, 
the author as well as descriptions of the setting and background of 
11 The Lady of the Lake 11 • Carry on the acting without mention of 
7 
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names or places which are to be guessed by the class. Do not 
permit incorrect or misleading statements, but aim for accuracy 
of impression, faithfulness to detail, and truth to the spirit 
of what is represented. 
Lesson 20. 
Allow the class to vote on a name for the Book Club. 
"Book Lovers 11 and 11 Book Treasure HWlters" are suggested titles. 
Then proceed to the program of the day, which should 
be left in the hands of the chairman. Since the type of litera-
ture to be discussed has been left to the choice of the class, 
the order of this reading program may be changed to conform with 
the desixes of the students. 
Book Club Program for the Term. 
I. Narrative Poetry 
II. Short story 
III. Biography 
IV. Novel 
V. Lyrics 
VI. Drama 
VII. Myths and Legends 
VIII. Travel and Adventure. 
Book Club Program for the Day. 
Before the reports on the book selected by the class 
and on other books chosen by volunteers, discuss briefly the 
meaning and nature of narrative poetry. 
Narrative Poetry Outline. 
I. Title 
II. Author 
a. Name in full 
b. Date of birth 
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c. Short account of 
1. Family 
2. Education 
3. Life work 
4. Other oohievements 
d. Other literary works 
e. Date of Death 
III. Setting 
a. Time 
b. Place 
c. Background 
1. Historical 
2. Geographical 
3. Social 
4. Econimic, etc. 
IV. Plot 
a. Opening situation 
b. Chief Events in Chronological order 
c. Climax or turning point 
d. Concluding situation. 
V. Chief characteristics (a short description of each) 
VI. Quotations (why chosen) 
VII. Personal opinion of the book. 
Note: With few, if any changes, this outline may be 
---- (Fiction 
used for (Drama 
(Myths. 
PRESCRIBED LIST 
(From which ~must be chosen by the class) 
1. Vision of Sir Launfal 
2. Sohrab and Rustum • • 
3. Ancient Mariner 
4. Enoch Arden 
5. Idylls of the King, 
Lowell 
Arnold 
Coleridge 
Tennyson 
II 
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6. Evangeline, • • Longfellow 
7. Courtship of Miles Standish II 
8. Tales of a Wayside Inn II 
9. Marmion Scott 
10. Lay of the Last Minstrel, II 
11. The Pied Piper of Hamlin, Browning 
12. Lays of Ancient Rome Macaulay 
13. Snowbound, Whittier 
14. Gr andmother's Story of Bunker Hill Holmes. 
ELECTIVE LIST. 
1. Tam O'Shanter 
2. Last Fight of the Revenge • 
3. Lady Clare 
4. King Robert of Sicily 
5. Angels of Buena Vista 
6. Anabel Lee • 
7. Waterloo . 
8. Atalanta's Race 
9. Ballad of East and West 
10. Herve Riel • 
11 . Incident of the French Camp 
12. Revenge of Hamish 
13. Lochinvar 
14. Lucy Gray 
15. We . Are Seven 
16. Abou Ben Adhem 
Present two short scenes from 11 Sohrab and Rustum11 , entitled 
11 Sohrab 1 s Plea" and 11 Recogni tion 11 • (Use "Dramatization", by · 
Simons-Orr.) 
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Lesson 21. 
Monthly Test. 
l. What is 11 li terature1!? Give one of the five best 
definitions, and name at least three authorities on the subject. 
II. Who wrote "The Lady of the Lake"? Give a brief 
account of the author. 
III. Write a brief synopsis of the first three cantos 
of this metrical romance. 
IV. Name the important characters, giving a brief 
description of each. 
v. What figures of speech have been studied? Define 
each and illustrate. Of what use are figures of speech? 
VI. Give the historical background of "The Lady of 
the Lake". Where is the scene laid? 
VII. Oorrect the following:- im goin home cuz i done 
my lessons but you better not leave hear until your's are 
finished i seen you copying but i wont tell. 
VIII. Oonstruct a sentence following the build.ing 
laws. Indicate these laws. 
Quotation 
"Hitch your wagon to a star." 
(Emerson- "Essay on Civilization".) 
Lesson 22. 
Review the answers to the test, clearing up any diffi-
culties. 
Assignment:-
Oorrect the test. Any answer which was not perfect 
must be re-written in its entirety. 
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Lesson 23. 
In honor of Columbus, conduct an appreciation lesson, 
reading as many of the followi ng poems to the class as time 
allows:-
Columbus 
The Dream of Columbus 
The Boy ColUL'lbus 
Columbus Day 
Joaquin Miller 
Denis A. McCarthy 
Anonymous 
Tennyson. 
An outline of the method of conducting an appreciation 
lesson, as used by Hayward, is as follows:-
Outline of Appreciation Lessons. 
I. Preparation of Teacher 
A. Read the poem· through, several times. 
B. Understand it perfectly. 
c. Memorize outstanding passages, or, if possible, 
the entire poem. 
D. Decide upon 
1. Best way of grouping words. 
2. Expression to be used. 
II. Preparation of Pupils 
A. Explain any words or expressions which may not be 
understood. 
B. Explain any references which do not come within the 
knowledge of the class. 
Note:- If possmble, this preparation should be made at some 
time previous to the appreciation lesson. (In this instance, the 
preparation could, undoubtedly, be made after answering the 
test questions in the preceding lesson.) 
III. Presentation 
A. Introduction 
1. Create proper atmosphere 
2. Allow no distractions 
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Make a striking first impression 3. 
4. Give a brief account of the author, including 
some interesting little anecdote which will 
be remembered. 
5. If noteworthy, state the circumstances under 
which the poem was written, as well as the 
occasion or reason for which it w~s composed. 
6. Show illustrations of 
a. Poem 
b. Author 
c. Anything connected with either author or 
poem. 
B. Actual Presentation 
1. Go to neither the one extreme of speaking 
colloquially nor to the other extreme of 
reciting too rhetorically. 
2. Strike a balance between the above-mentioned 
extremes 
3. Preserve the rhythm 
4. Read with emotion and understanding. 
IV. Association of Ideas 
A. Link up new ideas with old ones 
B. Compare the new with the old 
v. Formulation of New Truths 
VI. Application of New Truths to Daily Life. 
Assignment:-
Read Canto IV of ''Lady of the Lake". 
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Lesson 24. 
Explain that the paragraph is a comparatively recent 
invention and that it originated when a monk of the Middle 
Ages inserted a ~ mark in one of the manuscripts he was copying 
by hand, in order to make the reading easier. 
Show the class illustrations of various forms of ancient 
writing: for example, the Egyptian, ; Babylonian, Hebrew, Greek 
and Latin, as well as the illuminated manuscripts. All of these 
may be easily found in any well illustrated Ancient History text. 
Compare these forms of writing with modern printing. The need 
for and use of paragraph indentation will be evident~ . 
Ask the students to copy . 
the following rules for paragraph construction into their 
notebooks. Read at least two paragraphs to illustrate each rule. 
Excellent examples as well as explanations will be found in 
"Hitchcockls New Practice- Book in English Composition", which 
should be used as a reference book by the class. Use, also, 
Hitchcock's "Rhetoric and Literature" as a text and reference 
book. 
Paragraph Construction. 
I. A paragraph should have unity 
A. One topic, or ~ subject 
B. To test this, reduce each paragraph to a topic sentence. 
II. A paragraph may be independe~t or may belong with a group 
all under one subject. 
III. Order of Paragraphs 
A. Last is most important to give force to conclusion. 
B. First is second in importance to open convincingly. 
IV. A new paragraph is needed 
A. For each new speaker, in conve r sation (Quotation rules) 
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B. For each new topic or subject 
v. ParagraphE are made interesting by• 
A. Picturesque detail 
B. Originality of thought 
c. Forceful diction 
D. Appeal to imagination, by 
1. Comparison 
2. Contrast 
3. Moderate and striking use of figures of 
speech. 
Assignment:-
1. Write 1 independent paragraph, using comparison 
2. Write 3 dependent paragraphs employing contrast 
3. Write a conversation between two people revealing 
imagination. 
Lesson 25. 
Assist individual students, after finishing any 
uncompleted work. Pay especial attention to those who do not 
understand paragraph construction. Dictate a series of conver-
sat ions. 
11 I am a part 
Lesson 26. 
Quotation 6. 
of all that I have met." 
(Tennyson - ttUlysses". ) 
Present a working outline, upon which all written 
and oral themes are to be based. 
35 
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THEME OUTLINE 
1 I. Title (Name it) 
1 II. Introduction 
I 
l 
' III.Main body of theme 1 
A.l B. 
c. 
Paragraphs 
1 
·IV. Conclusion 
I 
,. 
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Note:- In some themes, neither an introduction nor a conclu-
sion are necessary. When they are required, place them in their 
proper positions. 
Post a large chart containing these outline directions 
where it will be visible to everyone in the class. Ask the 
class to copy these directions into notebooks, in order to 
have them for reference outside of the class-room. 
Apply this outline to a very a j_mple subject suggested 
by the pupils. The Fire Department ser ves excellently for 
this purpose. 
Assignment:- Ap ply the outline to Canto IV of 
11 The Lady of the Lake 11 , and rea.d Canto V. 
Lesson 27. 
Examine the outlines of Canto IV, and start the 
application of these outline directions to Canto v. Gi ve aid to 
t~ose who have difficulty in grasping the outlining. 
Assignment:-
Finish outlining Canto V and develop the out l ine into 
I 
a short resume. Read as much as possible of Canto VI. 
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Lesson 28. 
Discuss Canto VI, following one of the clearest outlines. The 
following topics are important: .... 
1. Power of the ring given to Ellen by Fitz James. 
2. The climax or turning point. 
3. The gnard room. 
4. Allan Bane's description of the battle. 
5. The dramatic ending. 
Identify the following:-
1. Ellen's Isle 
2. Sterling 
3. Lock Katrine 
4. Benvenue 
5. Goblin Cave 
6. Lady of the Bleeding Heart 
7. Clan Alpine 
8. Saxon Scourge 
9 . Commons' King 
10. Orphan heir of Duncan's line. 
Assignment:-
At least four paragraphs to be written on one of these 
subjects:-
1. A Day at Sterling Castle 
2. The Story of Douglas 
3. Minstrels 
4. Highland Manners and Customs 
5. Taking Ellen to the Movies 
6. Life on Ellen's Isle 
17 
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7. Contrast between Roderick and Fitz James 
8. Contrast between Roderick and Malcolm. 
Lesson 29. 
Bring the study of the "Lady of the Lake" to a conclu-
sion. Ask the class to list its merits and its defects. Does 
it contain the four literary elements? Also, make a list of 
the striking incidents or situations which accord the poem the 
classification of a "metrical l'omance 11 , rathel' than merely a 
narrative poem. 
Show lantern slides on this metrical romance. 
Assignment:-
Write a book report on 11 The Lady of the Lakeu. 
This report will be due om the following Monday. 
Lesson 30. 
Conduct the third meeting of the Book Club. Before 
the discussion of the short stories selected, the following 
points should be brought out:-
1. Short story always existed; but was not regarded 
as a distinct species of fiction until the 19th Century. 
2. Edgar Allan Poe, so-called, 11 Father of the 
Short Story". 
3. Aim of Short Story:-
To produce a single narrative effect with 
greatest economy of means consistent with emphasis. 
4. Short story is a dramatic narrative with a single 
effect. 
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Prescribed List of Short Stories. 
1. Poe 1 s Stories 
2. Man Without a Country 
3. Tales from Shakespeare 
4. Sketch Book 
5. Christmas Carol 
6. Legend of a Moor's Legacy 
7. Perfect Tribute 
8. Stories by 0. Henry 
9. Stories by Edna Ferber 
10. Piece of String 
11. Collections by 
a. Ashmun 
b. Moulton 
c. Atlantic Narratives 
12. Edna Ferber's Stories. 
Elective List of Short Stories. 
1. Great Stone Face 
2. A New England Nun 
. ' 
3. Pere Antoine's Date Palm 
4. Marjorie Daw 
5. Celebrated Jumping Frog 
6. Hidden Treasure 
., 
I 0 A Dog of Fl anders 
Hale 
Lamb 
W. Irving 
Dickens 
W. Irving 
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M. s. Andrews 
Maupassant 
Hawthorne 
M. w. Freeman 
Aldrich 
II 
Twain 
Reade 
La Ramee. 
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Lesson 31. 
Quotation 7. 
11 This above all: to thine own self be true, 
And it must follow, as the night the day, 
Thou canst not then be false to any man. 11 
(Hamlet- Act I, Scene 3.) 
Read to the class Poe 1 s 11 Fall of the House of Usher." 
Criticize it according to the points brought out in the previous 
lesson. Ask the class to discover the single impression wnich 
Poe achieves so admirably. 
If there is time, also read 0. Henry 1 s 11 Gift of the 
Magi. 11 
Assignment: .... 
Read Poe's 11P urloined Letter 11 and 0. Henryts 11 Thimble, 
Thimble". 
Lesson 32. 
Discuss the stories read for the home lesson and th~ 
respective ffierits of the authors. Designate pupils to outline 
these stories orally. 
Assignment:-
Write at least three paragraphs contrasting the 
effect produced by Poets stories with that produced by 0. Henry's. 
Define a 11 novel 11 • 
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Lesson 3 '".{ ...,. 
Call f or definitions of the •novel•, and compare or con-
trast it to the •romance• and "short storyn. Request the class to 
copy the following notes. 
Notes on the Novel. 
I. Definition. 
A narrative of human life under s.tress of emotion. 
II. Divisions. 
A. Story - plot -probable - natural. 
B. Romance -improbable -adventure. 
III. Evolution. 
A. Epic -- Vergil 1 s •Aeneid•. 
B. Metrical Romance -- •Lady of the Lake". 
c. Drama •The Tempest" (Shakespeare) . 
D. Novel •Romola" (G . Eliot). 
rv. Birth of Novel. 
A. Predecessors:-
1. "Robinson Crusoe• --Defoe. 
2. Euphues -- Lyly. 
B. First Appearance 
1. In England, in 1740. 
2. R1chardson 1 s •Pamela". 
v. Value of the Novel 
A. Traces p~ogress of civilization . 
B. Yay expect social, poli~ical, legal, economic, 
or otherJ;eforms. 
C. Enables us to see al l phases of life. 
D. Preserves manners anicustoms which otherwise 
might be lost. 
VI. Classification of Novels. 
A. Domestic •vicar of Wakefield", by Goldsmith 
2 
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B. Historical-- •Ivanhoe", by Scott. 
c. Romantic -- •Castle of Otranto•, by Horace 
Walpole. 
D. Problematic -- •Silas Marner", by George Eliot. 
E. Realistic -- •Beauchamp'a Career", by Meredith. 
F. Sociological-- •The Shuttle", by F. H. Burnett. 
G. Psychological -- "Middlemarch", by G. Eliot. 
H. Economic-- "Deep in the Hearts of Men", by 
Waller. 
Lesson 34. 
· · Before beginning the reading of •Silas Marner•, give a 
brief account of George Eliot's life, touching on these topics:-
!. Name. 
A. Mary Ann (Marian) Evans. 
B. George Eliot. 
c. Reaaons for "nom de plume•. 
D. Married name. 
II. Dates (1819-1880). 
III. Family 
A. Strict Calv·inists. 
B. Relations with father. 
c. Relations with brother and sisters. 
IV. Education. 
A. Better than most girls of her day rece i ved. 
B. Leisure to study Italian and German. 
v. Characteristics. 
A. Proud. 
B. Sensitive. 
C. Jealous in affection. 
D. Capable of keen enjoyment and keen suffering. 
3 
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~· Sympathetic. 
F. Highly intelligent. 
VI. Position among Novelists . 
VII. 
Begin 
A. One of the greatest. 
B. In own day, ranked besid~ Dickens and Thackery. 
C. Natural reaction against her as well as against 
all nineteenth century writers because of 
change in times. 
Best Known works. 
A. "Adam Bede". 
B. "Mill on the Floss". 
c. "Middlemarch". 
D. "Romola". 
E. "Si·las Marner". 
F. •Daniel Deronda". 
to read "Silas Marner" with the class. 
Assignment:-
Read the first four chapters for Monday. Suggest a title 
for each chapter. 
cards. 
lining. 
Eliot. 
Lesson 35. 
Assist 1ndivi·iual students. Check up on grammar error 
Pay particular attention to those who need help in out-
Present striking scenes from "The Lady of the Lake". 
Lesson 36. 
Quotation 8. 
"A thing of beauty is a joy forever•. 
(Keats - "Endymion•) 
Review notes on the novel and on the life of George 
4 
The questions on •silas Marner" are suggested:-
1. What was Marner 1' s occupation in Raveloe 1 
description of this industry. 
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Give a 
2. Characte~ize Silas Marner from what you have read 
of the book. 
Assignment:-
3. Can you understand the effect thc:~.t Williamls treacher) 
had upon his friend? How would you react to such 
treatment? 
life? 
Does this situation occur in every day 
4. Contrast the will-power ani the :temperaments of 
Godfrey and Dunstan Cass. 
5. How did Marner come to form the habit of saving 
gold so that he became a miser~ 
6. What do you think of the Case family as a whole? 
7. Discuss the appropriateness of the various titles 
suggested for the chapters read. 
Read chapters five through eight, inclusive. Be able 
to give suitable chapter headings. 
Lesson 37. 
Read in class the description of Silas Marner at his loom, 
of the first mentioned interview between Godfrey and Dunstan, and of 
Dunstan's theft. 
Continue the questions on the story. 
8. Name other striking descriptions in addition to 
those just read. 
9. Contrast Silas and the frequenters of the Rainbow. 
10. Did George Eliot draw her knowledge of English 
5 
country life from observation or from her own 
experience 'I 
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11. Does the conversation at the Rainbow convince you 
that men are just as prone to gossip as women? 
12. What effect did Silas Marnerts appearance at the 
Rainbow have upon the gathering~ 
13. State the significance of the selling of "Wild-
fire•. 
14. In permitting the sale of his horse, what 
characteristics of Godfrey's was revealed? 
Assignment:-
Write a character sketch of 
1. Dunstan 3. 
2. Godfrey 4. 
Lesson 38. 
Silas 
Dally 
5. Squire Cass 
Present the dramatization of Chapter four of "Fairy Grammarn, 
Read Chapter five, 8 John Learns That He Can Have Too 
Much of a Good Thing•, in which verbs are attractively presented. 
Assignment:-
Write ten sentences containing verbs of power, vigor, and 
variety of action. Also bring in ten different illustrations of 
forceful verbs used by o. Henry in either •The Gift of the Magi• 
or Thimble, Thimble". 
test. 
Lesson 39. 
Plan a socialized recitation to prepare for the monthly 
In order to vary the program allow one pupile to ask 
questions from the front of the room. When he is unable to ask 
6 
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any more questions, permit some student who has volunteered con-
tinually to take his place. See that no one holds the floor for 
over five minutes, however, in order that as many as possible may 
participate in the questioning. 
Lesson 40. 
The type of literature proposed for discussion at the 
fourth meeting ·of the Book Club is Biography. As an introduction 
to the oral reports, these topics should be commented upon: -
I. Meaning of Biography. 
A written account of some man's life-story. 
II. Difference between 
A. Biography- written by some other person, and 
B. Autobiography - written by the person himself. 
Note:- Kention the fact that •auto• means •self•. Therefore, 
autobigraphy is a self-written history of a man's own life, and 
an automobile is something which moves by itself. 
III· Value of Biography. 
A. Powerful example to othera. 
Prescribed List of Biography 
l. Poor Richard's Almanac Franklin 
2. Life of Johnson Macaulay 
3. Life of Goldsmith W. Irving 
4. Story of My Life Helen Keller 
5. The Boy Lincoln W. Stoddard 
6. Promised Land Mary Antin 
7. Up from Slavery B. T. Washington 
8. Life of Clara Barton Epler 
9. Theodore Roosevelt the Citizen Jacob Riis 
10. Father Juniper and the Mission H. H. Jackson 
Indians of California. 
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1. 
2. 
3. 
4. 
5. 
6. 
Ele·ctive List of Biography. 
Boys' Life of Roosevelt 
Life of Edison 
Life of Florence Nightingale 
Anthony Wayne 
General Grant 
Life of Nelson 
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Hagedorn 
Dyer 
Richards 
Spears, J. R. 
J. G. Wilson 
Southey 
The outline of Narrative Poetry may be adapted to the 
Biography, also. 
Lesson 41. 
Monthly Test. 
I . Give the main diff erence between 
A. A novel and a short story. 
B. A novel and a romance. 
II. Name and illustrate at least five of the classification of 
of novels. Under which does •Silas Marner• come? 
III. Give the principles of paragraph structure. 
IV. Reproduce the standard outline for all oral and written 
themes. APPlY it very briefly to the opening Chapter 
of •silas Marner•. 
v. Contrast Scott and George Eliot, 
A. Character. 
B. Kind of writings. 
c. Power of characterization. 
VI. State the difference between autobiography. ~ and biography. 
Illustrate. 
VII. Take the following dictation, and indent the paragraphs 
correctly:-
•why, where have you been?" John demanded. 
"I really couldn't arrive any sooner•, replEd Jim, 
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:who w.as out of breath. 
"What kept you?• 
"Just as I was leaving the office the telephone 
rang; the call was important, so I was delayed", 
responded Jim. 
"Well", grumbled his friend, "I suppose I'll 
have to overlook it this time". 
Quotation 9. 
•Heard are the voices, 
Heard are the sages, 
The worlds and the ages: 
Choose well, your choice is 
Brief, and yet endless. 
Here eyes do regard you, 
In eternity's stillness; 
Here all is all fulness, 
Ye strive, to reward you; 
Work, and Despair Not.• (Carlylefs Gospel of 
Work, •Pa·st and Present".) 
Lesson 42. 
Go over the test, giving the correct answers in class. 
If time permits, allow the presentations of the dramatiza-
tion of Poe's •Purloined Letter" . 
Assignment:-
Correct the test. 
Lesson 43. 
Hear the assigned oral reports on 
1. Life of George Eliot. 
a. George Eliot's Importance As a Novelist. 
3. The Function of Country Inns and Taverns. 
4. Weaving vs. Farming. 
5. Spending the Day in Raveloe. 
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6. Contrast between Raveloe and Lantern Yard. 
7. Historical Background of the Life of George Eliot. 
Aasignrnent:-
Read Chaptersnine to twelveJ inclusiveJ in •si l as Marner". 
Lesson 44. 
In order to commemorate the heroes of the World War, 
conduct an appreciation lesB>n onArmistice Day. 
Select these poems as representative of the late war and 
read as many as possible. 
1. •In Flanders Fields• 
2. •America's Answer• 
3. •The Land Where Hate 
Should Die• 
4. "The Christ of the Andes" 
5. •Peace Universal• 
Assignment:-
McCrae 
Lillard 
D. A. McCarthy 
E. Markham 
A. H. Thorne 
Look up material on Dickens and Thackery. Compare them 
to G. Eliot. 
Lesson 45. 
Give •story B of the Wilson Language Error Test•. 
Assignment: 
Write a connected conversation of at least twenty-five 
sentences. Employ contrastJ comparisonJ imagination, and figures 
of speech. 
- ~ 
- . . .. - ~ -~ .. ---
10 
Lesson 46. 
Quotation 10. 
"The year's at the spring; 
And the day 1 s at the morn; 
Morning's at seven; 
The hillside's dew-pearled; 
The lark's on the wing; 
The snail's on the thorn; 
God's in His heaven ---
All's right with the world!" · 
(Browning - •Pippa Passes•) 
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Read to the class the short incident, by Franklin entitled 
•Turning the Grindstone". 
has just been read:-
Ask these questions concerning what 
1. How is the man's character revealed? By description? 
2. What shows how difficult the boy's task was? 
3. How was the boy repaid for his pains? 
4. What fable does the incident suggest? 
5. Was the anecdote InterestlB&? Why? 
Question the class on How to Tell a Story, after 
granting them a few minutes to think. If the answers received 
prove worthy of future use, include them with the topics in-
scribed below, which should be posted for the benefit of the 
class. Have these topics copied into notebooks, also. 
11 
.. 
( 
( 
( 
I. 
II. 
III • 
IV. 
v. 
VI. 
~ to Tell a Story. 
Chooseinv1t1ng Titles. 
Begin Interestingly. 
Make the Story Move. 
Do not Halt. 
Do not Sidetrack. 
Make it Lifelike 
A. SUitable Diction. 
B. Conversation. 
C. Indirect Discourse. 
VII. Keep Sentences Clear. 
VIII. See Clearly and Feel Keenly the point 
of the Story. 
Note:- The name for Story-Telling is Narration, 
which is derived from the Latin •narro", 
to relate. 
l 
~ ) 
) 
~ 
l 
! ) 
· ~ 
l 
' l 
-----~--------------------------------------------------
Illustrate each of these points. 
Assignment:-
Make a list of ten Inviting Titles. Write five 
Interesting Openings of stories. 
Lesson 47. 
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Examine the home-work. In class; ask each pupil to 
select his best story opening for development in accordance with 
the directions on •How to Tell a Story•. If not completed by the 
close of the period, grant extra time so that it may be as well 
writt~n as possible. 
Assignment:-
Choose eight pupils, each to tell the story of one 
chapter in •Silas Marner". They are to be criticized by the 
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class for their success or failure in following the Story-Telling 
Chart. 
Lesson 48. 
Hear the above-mentioned reports. 
Assignment: 
Select four more pupils for similar work on Chapters nine, 
ten, eleven, and twelve. 
Lesson 49. 
After the delivery of the oral reports, obtain the 
class opinion on these subjects:-
1. Godfrey's talk with Squire Cass. 
2. The villagers' sympathy for Marner. 
3. Dolly Winthrop's philosophy. 
4. Christmas in Raveloe. 
Assignment:-
Continue reading "Silas Marner•, up to Chapter fifteen. 
Lesson 50. 
Since the fifth Book Club meeting is concerned with the 
Novel, a brief review of notes on this form of fiction will be 
appropriate. 
Prescribed List of 
1. Vanity Fair 
2. Henry Esmond 
3. Uncle Tom's Cabin 
4. Tale of Two Cities 
5. David Copperfield 
Novels. 
*Thackeray. 
" 
H. B. Stowe 
*Dickens 
" 
13 
6. 
7 . 
8. 
9. 
10. 
11. 
12. 
1 3. 
14. 
15. 
16. 
Note:-
--
1. 
a. 
3. 
4. 
5. 
6. 
7. 
8. 
Ivanhoe 
Quentin Durward 
Treasure Island 
Kidnapped 
Romola 
Mi 11 on the Floes 
The Virginian 
Rise of Silas Lapham 
Pride and Prejudice 
Sense and Sensibility 
Master Skylark 
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•scott 
" 
•stevenson 
" 
*G. Eliot 
" 
Wister 
Howells 
*Jane Austen 
Bennett 
Any book may be read by the authors whose names are 
starred. 
Elective .List of Novels. 
Tom Sawyer 
Leather Stocking Tales 
Captains Courageous 
The Shuttle 
The Bent Twig 
The Home-Maker 
So-Big 
Little Shipe 
Lesson 51. 
Quotation 11 .•. 
Twain 
Cooper 
Kipling 
F. H. Burnett 
D. Canfield Fisher 
• 
Edna Ferber 
Kathleen Norris 
•The world is too much with us;late and soon, 
Ge tting and spending, we lay waste our powers". 
(The world Is Too Much With Us" 
Wordsworth) 
Allow the pupil whose title for Chapter eleven is 
the most original to lead the socialized recitation on •Silas 
14 
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Marner•. 
See that these points are not overlooked:-
1. Present day parties compared to parties of the early 
nineteenth century. 
2. Characterization of Nancy. 
3. Contrast between Nancy and Priscilla. 
4. Godfrey's mental state at the party. 
5. Marnerts discovery of Eppie. 
6. Godfrey's decision not to recognize his child. 
7. Silas Marner's determination to keep Eppie. 
8. The change in Silas which was wrought by Eppie. 
9. Can you think of another title to fit this story 
better than •Silas Marner•? 
Assignment:-
Develop from an outline, a short theme on one of these 
subjects:-
1. The Influence of Eppie on Marnerts Life. 
2. Silas on a Shopping Expedition. 
3. How Godfrey Salved his Conscience. 
4. Character Sketches of 
a. Nancy. 
b. Priscilla. 
c. Dolly Winthrop. 
5. Eppie's Spirit of Mischief. 
Lesson 52. 
Read to the class the Introduction,by Lyman Abbott,to 
the •Pocket University Guide to Daily Reading". Stress the 
importance of reading real literature every dayJ so as to form 
the reading habit. 
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Also read Uncle Dudley's editorial entitled "Bookshelves 
at Home• and explain Dr. Eliot 1 s "Five-Foot Shelf" plan. 
In addition to the daily reading of books which have 
long been recognized as •literature", encourage the daily perusal 
of worth-while edi ~orials, s.uoh as are printed in the Boston news-
papers, especially •Transcript•, •Herald", and •Globe". •uncle 
Dudley's" column in the last named paper will be of special bene-=-
fi t. Warn against indiscriminate reading of magazine.s. The 
following, however, may be safely recommended:~ 
America 
American Magazine 
The Bookman 
Harperts 
Popular Mechanics 
Saturday Evening Post 
Atlantic Monthly 
Current History 
Soribnerls 
National Geographic 
Pan-American 
Lesson 53. 
Apply the Story-Telling Outline to personal experiences. 
These experiences do not need to be true, they may have been 
imagined. 
SUggested subjects are:-
1 . A Bad Soar e • 
2. The Night of the Storm. 
3. The Wreck. 
4. An Emergency Call. 
5. s. 0. s. 
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Assignment:-
Finish •silas Marner•. 
Lesson 54. 
To celebrate Thanksgiving, read these poems to the class, 
following Hayward's Appreciation directions. 
1. 11 The Pilgrim Fathers• 
2. •Thanksgiving Day" 
(Allow pupils to sing this) 
3. "Forever on Thanksgiving Day• 
J. B. 0 1:teilly 
L. M. Child 
W. D. Nesbit. 
Show lantern slides on the Pilgrim Fathers and on the 
First Thanksgiving Day. 
Lesson:. 55. 
Complete unfinished work and help pupils who need extra 
assistance. Stress particularly the Story-Telling outline. 
Assignment:-
Write a book report on "Silas Marner". This will be 
due at the 37th Lesson. 
Lesson 56. 
Quotation 12. 
"Order is heaven's first law". 
(Pope - •maaay on Man") 
Complete the discussion of the second part of •silas 
Marner•:-
1. Godfrey's Home Life. 
2. Nancy's Acceptance of Godfrey's Confession. 
3. Eppie's Decision to Remain with Silas. 
4. Eppie 1 s and Aaronta Romance. 
5. The Changes in the Red House. 
17 
57 
6. The moral of the story, which makes it a problem 
novel. 
7. Most dramatic incident:- Return to L~ntern Yard, 
where everything is changed. 
Lesson 57. 
Presentation of the scenes from the dramatization of 
•Silas Marner• and lantern slides. 
Assignment:-
Make a list of ten test questions on the last four 
chapters read. 
Lesson 58. 
Review of Story of Silas:-
!. Silas Marner. 
A. Early Life at Lantern Yard. 
B. The Four Great Changes in His Life. 
1. Active church-member to recluse of Raveloe. 
2. Recluse to miser. 
3. Miser to person with no interest in life. 
4 -.-~ - Heart-broken man to useful member of 
community. 
II. Godfrey's Connection with Silas. 
III. Eppie's Relations with Silas. 
Assignment:-
Study for test. 
Lesson 59. 
Review for monthly test by means of socialized recita-
tion. 
18 
Lesson 60. 
Before the lyrics are brought up for discussion, some 
introductory remarks are necessary. 
Lyric Poetry. 
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Poetry of song - originally intended to be sung to lyre 
appeals to emotions and sense of beauty, rather than to incident -
source and inspiration include entire range of human feelings -
usually short, otherwise high emotional quality could not be 
sustained. 
l. 
a. 
3. 
4. 
5. 
6. 
7. 
Examples: -
•Sweet and Low" Tennyson. 
Milton. 
Report for Lyric Poetry. 
I. 
II. 
Title ~ 
Author ) Same as for Narrative Poetry. 
III. Theme of Poem (in own words). 
IV. Quotations. 
A. Thought Appeal. 
B. Emotional Appeal. 
V. Other Poems by Same Author. 
Prescribed List of Lyrics. 
Lyoidas 
Song to Celia 
Solitary Reaper 
The World Is Too Much With Us 
Indian Serenade 
Ode to a Nightingale 
The Raven 
Milton 
Ben Jonson 
waraaworth 
~worth 
Shelley 
Keats 
Poe 
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B. 
9. 
10. 
l. 
2. 
3. 
4. 
5. 
Crossing the Bar 
My Last Duchess 
Golden Treasury 
Elective List of Lyrics. 
To Daffodils 
Go, Lovely Rose 
Dover Beach 
Ah, Sweet is Tipperary 
To a Waterfowl 
Tennyson 
Browning 
Palgrave 
Herrick 
Waller 
Arnold 
D. McCarthy. 
Bryant 
SUggest that each pupil try to write a lyric, and 
read results in class. 
Lesson 61. 
g.uotation 13. 
"Her voice was ever soft, 
Gentle,and low, -an excellent thing in a woman•. 
(King Lear - Act V, Sc. 3 -
spoken of Cordelia) 
Monthly Test:-
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!. Define •lyric•, giving its salient characteristics. 
II. 
Illustrate. 
Give directions on •How to Tell a Story". 
directions to a personal experience. 
Apply the 
III. List 5 inviting titles. 
l story. 
Begin the development on 
IV. What is the lesa:nof"Silas Marner"? 
v. Relate the Story of Silas, the four changes in his 
life, and his relationship with Eppie and Godfrey. 
VI. What is the most dramatic incident in "Silas Marner". 
VII. What is your opinion of G. Eliot's power of character 
portrayal .. Illustrate. 
60 
Lesson 62. 
Answer test questions in class. 
Assignment:-
Correct tests. 
Read •The Cataract of Ladoren, by Southey, to show 
vocabulary range. 
Lesson 63. 
Introduce "A Midsummer Night's Dream• with a preliminary 
talk on:-
I. Shakespeare. 
A. Birth - Statford-on-Avon - 1564. 
B. Marriage - to Anne Hathaway. 
C. Actor and Writer of Plays. 
1. Mentioned as actor in Ben Jonson's •Every Man 
in His Own Humor•. 
2. Globe Theatre. 
3. Performed at Court. 
D. Literary Standing -- Greatest Englioh writer. 
E. Best known Plays. 
1. Tragedies. 
a. •Othello" . 
b. "King Lear" . 
c. "Macbeth". 
d. "Julius Caesar•. 
2. Comedies. 
a. "Midsummer Night's Dream". 
b. "Twelfth Night•. 
c. "Merchant of Venice~ 
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d. •comedy of Errors•. 
F. Death - 1616 - after retirement - in Stratford, 
where he lived as a country gentleman. 
II. Comparison of 
A. Present stage, with 
B. Elizabethan stage. 
III. Contemporaries. 
A. Ben Jonson. 
B. Christopher Marlowe. 
c. Queen Elizabeth. 
Begin the actual reading of •Midsummer Nightrs Dream" in 
class. The first step is the .explanation of •Dramatis Personae•. 
Ask pupils to use the notes, but do n£i oblige them to refer to 
them so constantly that interest in the play will suffer. 
Assignment:-
Reread Scene I, Act I, with as much understanding as 
possible. Recommend •Master Skylark", by Bennett, to be read as 
supplementary work. 
Lesson 64. 
Review information imparted at the previous lesson. 
Question the class on the first scene, as follows:-
1. Was Hermia a dutiful daughter? 
2. Why did she not obey her father's wishes? 
3. What ancient privilege was her father entitled to 
take advantage of? Would you wish your father to 
do this? 
4. Can you see Hermia's point of view? 
5. What is the situation at the close of the scene? 
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Read scene II with the class. Become familiar with 
the new characters. 
Assignment:~-
SUmmarize Scenes I and II. 
Lesson 65. 
Assist pupils in the interpretation of the first two scenes 
of •Midsummer Nightts Dream". 
most benefit. 
Work in small groups to gain the 
Assignment:-
Look up the life of Shakespeare and his position in the 
literature of the world, for a theme of at least 5 paragraphs. 
Lesson 66. 
Quotation 14. 
"To err is human, to forgive divine•. 
(Pope - •Essay on Critism") 
Read in class, as much of Act II as possible. 
pupils to take parts. 
AllOVI 
1. Characterize Puck. What other name has he? 
2. What other quarrel is in progress? 
3. Who attempts · to settle the difficulty. 
4. How 'did Puck make his fatal mistake? 
5. Do the fairies possess many human elements or qualities 
Assignment:-
Complete the reading of Act II, and be able to tell this 
confusing story in your own words. 
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Lesson 67. 
Introduce Letter Writing by reading letters which range 
from very poor to excellent, asking the pupils to grade them to the 
best of their ability. 
Discuss with the class the fundamentals of letter writing, 
embracing these points:-
!. Form of Letter Writing. 
Note:-
---
II. 
A. Heading - Address. 
1. Street and Number. 
2. City and State. 
3. Date. 
Date may come at end. 
B. Saluta tion. 
c. Main Body - paragraphs, as for a theme. 
D. Complimentary Closing. 
E. Signature. 
F. Addressing of Envelope. , 
Kinds -of Letters. 
A. Business. 
1. Concise, yet 
2. Complete. 
3. To the point. 
B. Social. 
1. Friendly letter 
a. Most common kind. 
b. Characteristics. 
(1) Original. 
(2) Personal. 
(3) Full of information. 
2. Formal invitations. 
3. Informal invitations . . 
4. Letters of Introduction. 
5. Letters of condolence. 
6. Letters of congratulation~ 
Use Hitchcock for Reference. 
Assignment:-
Write a friendly letter, telling about your school work. 
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The best letters received in the next two weeks will be printed in 
the School Paper. 
Lesson 68. 
Finish reading "Fairy Grammar". 
Assignment:-
Write a friendly letter, giving personal impressions of 
"A Midsummer Night's Dream•. 
Lesson 69. 
Begin the reading of Act III. Allow pupils to take 
the parts of characters acting the scenes out in the front of the 
room. The pupils who show the most dramatic ability will be selected 
for the dramatization of this play at the close of ~he term. The 
production will be given in the School hall, with the entire student 
body and faculty as the audience. Appoint a general manager who will 
be responsible for all the committees. Allow the general manager 
to appoint chairmen for the necessary co~~ittees. 
should elect their own groups of workers. 
Committees 
l. Properties. 
2. Costumes. 
3. scenery. 
The chairmen 
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4. Advertisement. 
5. Entertainment between the acts. 
6. Rehearsals, 
etc. 
Also, select prompters and understudies. 
every pupil has some share in the production. 
See that 
Assignment:-
Drama. 
1. 
2. 
3. 
4. 
Finish Act III. 
Lesson 70. 
Preface the Book Club meeting with remarks on the 
I. 
II. 
III. 
Definition of Drama. 
History of Drama. 
A. Origin - in Churches. 
B. Degeneration- Interpolations. 
c. SUbsequent rising and declining. 
D. Present condition of the Stage. 
Kinds of Drama. 
A. Comedy - more trivial side of life - every day 
subjects. 
B. Tragedy - solemn and lofty - struggle - fatal. 
C. Melodrama - situations romantic and sensational. 
D. Farce - ridiculous and exaggerated- short. 
E. Modern Additions - worthy of note? Chief 
playwrights. 
Prescribed List of Dramas. 
Merchant of Venice Shakespeare 
Julius Caesar 
" 
Hamlet " 
The Tempest • 
5. Macbeth Shakespeare 
6. The Rivals Sheridan 
7. Rip Van Winkle Dramatized by 
Joe Jefferson. 
a. Dear Brutus J. M. Barrie. 
Elective List of Dramas. 
1. She Stoops to Conquer Goldsmith 
2. King Lear Shalespeare. 
3. Twelfth Night " 
4. The Little Minister (dramatized) J. M. Barrie. 
Assignment: 
Give a brief nescription of the settings of "The Mid-
summer Night's Dream•. 
Lesson 71. 
Quotation 15. 
"Ah 1 but a man's reach should exceed his grasp, 
Or whatts a heaven for?• 
(Browning, "Andrea Del Sarto") 
Read some of the best letters received. Allow the 
class to note to determine the ones which should be sent to the 
school paper. After the decision, announce the winners. 
Assignment:-
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Write a business letter to a publishing company ordering 
a book. 
Lesson 72. 
Discuss the main plot, and the sub-plots. Point out 
Shakespeare's mastery in interweaving the several plots. Study 
note-worthy passages, choosing at least two 1iO be added to the 
list of qu'otations. 
Begin to read Act IV, and finish it, as an assignment 
for home-work. 
Lesson 73. 
Have pupils chosen for the production of the play take 
their parts in Act IV. Discuss the act thoroughly. 
1. In Scene I, why does Titania appear so foolish? 
2. Does Ober.on change his attitude when he sees 
the queen in this conditiont 
3. Does Demetrius suffer a change of heart? 
4. Who is responsible for all this confusion? 
5. Is the culprit aware of what he has done? 
6. In Scene II, what character could not be located1 
Assignment:-
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Finish the play. 
the Pauper". 
Recommend Mark Twain's "Prince and 
1 
Lesson 74. 
Straighten out the tangled web of the main and sub-
plots. Relate each separately, as far as possible. 
Discuss the ending. Is it satisfactory in every way? 
Is it artistic? 
Read important passages. 
pretation. 
Encourage individual inter-
Assign1nent :-
Write a theme on one of the following subjects:-
1. Character portrayal and development in this play 
2. Ingenuity of plot construction 
3. Contemporaries of Shakespeare 
4. Chief character s 
5. Interpretation of an important passage. 
Lesson 75. 
Celebrate Christmas by presenting scenes from "The 
Christmas Carol 11 , by Dickens. 
Relate the different Christmas customs in various 
countries. 
Sing Christmas Carols. 
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Read: 11 Is There a Sant~ Claus?" by the former editor of 
the "New York Sun 11 • 
Quotation 16. 
11 Time hath a taming hand." 
( 11 Persecution11 - Cardinal Newman.) 
Lesson 76. 
Read Tennyson's 11 Ring Out, Wild Bells", and G. Cooper's 
11 The New Year". Remind the class of New Year's Resolutions~ 
Read several letters of introduction to the class. 
2 
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Also read letters applying for positions. Discuss the relative 
merits of each. 
Assignment:-
Write two letters of introduction:- one, introducing 
a friend to the head of a business concern; the other, introducing 
one of the charac ters in 11 A Midsummer Night's Dream 11 to a friend. 
Write a letter applying for a position in a store. 
Lesson 77. 
Read some of the letters passed in. Also read letters of 
condolence and congratulati~n. 
Assignment:-
Write a letter of sympathy to an acquaintance, and 
a letter of congratulation to Quince upon his loca.ting h is 
missing companion. 
Lesson .78. 
Read some of the best themes received, to the class. 
Begin work , which is to be completed as a home lesso~ 
on one of the following topics:-
1. If Shakespeare wrote for the Movies 
2. Shakespeare in the Schools of Today 
· 3. Piloting Shakespeare through traffic at noon time 
4. Entertaining Helen and Hermia fox dinner at a 
hotel. 
Lesson 79. 
Give a final estimate of Shakespeare. Compare and 
contrast him with Scott and George Eliot. 
Assignment:-
Review for final examination. 
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Lesson 80. 
A discussion of the importance of myths and legends, 
their history, their influence, and their status at the p~esent 
time,should preclude the regular program for the Book Club. 
Myth and Legend - Prescribed List. 
1. Grimm's Fairy Tales 
2. Aesop's Fables 
3. Myths Every Child Should Know 
4. Legends Every Child Should Know 
5. Old Greek Stories 
6. Wonder Book 
7. Alice in Wonderland 
8. King pf the Golden River 
9. Gulliver's Travels (Child's 
Version) 
10. Bulfinch 1 s Age of Fable 
u Age of Chivalry. 
Myths and Legends - Elective List. 
1. Robin Hood 
2. King Arthur and His Knights 
3. Anderson's Fairy Tales 
4. Arabian Nights 
5. Andrew Langrs Fairy Books. 
Lesson 81. 
Quotation 17. 
"Not what we give, but what we share, 
The gift without the giver is bare. 11 
Bald\vin 
Hawthorne 
Carroll 
Ruskin 
Swift 
Pyle 
Pyle 
(Lowell 11 Vision of Sir Launfal.n) 
Hold a quotation match, employing only quotations 
thoroughly interpreted in class. Allow the winner to lead the 
socialized recitation on the next day. 
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Lesson 82. 
Review for the final examination by means of a socialized 
recitation. 
·Lesson 83. 
Play a grammar-error game using the grammar cards dis-
tributed to pupils. Line up the class in two ranks. Each 
child, in turn, asks the child opposite him a question, which 
may concern any of the four topics on the card he is holding. 
A failure compels a pupil to take his seat. The last child 
to take his place is the champion. 
Lesson 84. 
Give 11 Story C. of the Wilson Language Error Test 11 • 
Compare resultswith those of the first two tests. 
Lesson 85. 
Final Examination:-
I. Define literature. Illustrate and indicate the chief 
branches of literature. 
II. Give an account of the life of one of the authors studied 
tn class. 
III. Contrast Shakespeare and Scott, or Scott and George Eliot. 
IV. Define 5. 
1. Lyric poetry 
2. Drama 
3. Novel 
. 
4. Narrative poetry 
5. Short story 
6. Myth 
7. Legend 
8. Biography 
9. Autobiography 
5 
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v. Discuss fully, and illustrate two of the types of l iterature. 
in Question IV. 
VI. Identify 5:-
1. Ellen 
2. Lock Katrine 
3. Eppie 
4. Nan€y 
5. Puck 
6. Dally 
7. Dunstan 
8. Titania. 
VII. Have you profited by this term's work? If so, how? 
If not, why not? Have you any suggestions for the work of 
next term? 
VIII. Name fifteen worth-while books you have read this year. 
Lesson 86. 
Quotation 18. 
11 More things are wrought by prayer than this world 
dreams of. 11 
(Tennyson- 11 Morte d 1Arthur".) 
Play the "Shakespeare Game 11 which is similar to 
11 Authors 11 • 
Lesson 87. 
Repeat the vocabulary test (Inglis) which was given 
at the beginning of the term. Compare the results and note 
any improvements. 
Lesson 88. 
There is little introduction needed to the report on 
stories of travel and adventure. 
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Prescribed List of Adventure and Travel. 
1. Robinson Crusoe Defoe 
2. Two Years Before the Mast R. H. Dana 
3. Alhambra w. Irving 
4 . Westward Hol Kingsley 
5. Jungle Books Kipling 
6. In and Around the Grand Canon J. B. Wharton 
7, Snowland Folks R. E. Peary 
8. Swiss Family Robinson 
Elective List of Adv:enture and Travel. 
1. Morgan ' s Men J. P. True 
2. Round the World in Eighty Days Jules Verne 
3. Children of the Sea Conrad 
4 . Leather Stocking Tales J. F. Cooper 
5. When I was a Boy in China Y. P. Lee 
Lesson 89. 
Play the game of 11 Authors 11 • If time permits,present 
informally scenes from the last chapters of 11 Fairy Grammar". 
Lesson 90. 
Ae a conclusion to the fir~t term•s work comes the 
dramatization of "Midsummer Night's Dream 11 ,by Shakespeare. 
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Such a production is comparatively easy because of the simplicity 
of scenes and costumes required. By placing the dramatization 
after the final examination the last lesson will be enjoyed and 
the interest of the class will be sustained to the very end. 
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Conc l usion . 
Everyone agrees that withi n the last few years con-
ceptions concern ing education have been greatly altered. Merely 
because the schools in the pas t were chained to such traditions 
as fo rmal discipline and exhaustive study of the clas s ics is 
no reason why the schools of the present should be so shackled 
especially when educators have sufficient foresight to i mprove 
and to modernize conditions in the schools. Because they have 
taken the initiative and have wrought changes in the educational 
·system are they to be criticized and blamed? Like all pioneers 
they have been branded as fanatics.' Is this charge justified? 
In order to discover the truth of the matter it is sufficient 
to compare the value of teaching by the old methods with the value 
of teaching by the new methods. The subject of English offers 
a splendid example of the disparity between the two educational 
systems. 
In one of the schools in a large city there is an 
English teacher whom all the children dread. She is typical of 
what is known as the 11 0ld School 11 • Having taught for forty 
years, she has become comfortably (for her!) settled in a rut, 
out of which she will probably never be shaken, since the principal 
considers her the best English teacher with whom he has ever come 
in contact. 
Upon entering her classroom one is impressed by the 
frigidity of the atmosphere and by the l ack of good feeling between 
her and the class. Here mental discipline reigns supreme! 
Instead of expecting the pupils (whom she addressds as 11 scholars") 
to behave like human beings, she expects them to conduct themselves 
like machines. They obey ~er through fear, not t hrough respect 
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or affection. 
When commenting upon her peculiarities the other 
teachers are wont to remark , 11 If she only knew it, she is years 
Behi nd the Times! 11 
Miss 11 Behi nd the Times 11 divides her allotted six 
class periods per week in the following manner:- One per i od 
for written composition and five periods for formal grammar. 
How, you may inquire, does she provide for the required 
work in literature? She considers the grammar work of paramount 
importance. Oone equently, the literature 11 which can be read at 
any time 11 is constantly neglected for grammar drill. On the 
rare occasions when Miss 11 Behind the Times" conducts a literature 
lesson, the whole effect is marred by the frequent parsing and 
analy.zing of t he most interesting passages. Thus the newly-
awakened interest of the pupils is either crushed or deadened. 
The only poems that are even touched upon in class. are 
those which must be memorized, word for word, by each pup il. 
No individual interpretation is permitted, however. On t he 
contrary, all must recite the selections in a slow, mechanical 
manner, with an attitude of repression rather than of f orce or 
of vigor. Her talks which accompany the poems are very carefully 
prepared, but the tendency to preach a sermon renders them less 
effective than if she were to indicate the lesson but include an 
appreciation of the beauty of expression, of the thought, of the 
emotion, and of the mind pictures called up by the imagination. 
At first glance 11 Miss Behind the Times" obtains exception-
ally fine results in written composition. Closer inspection, 
which is possible because of her custom of posting whole sets of 
revised papers, reveals a noticeable similarity of thought and 
expression. It is quite evident that before the compositions 
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are written a definite plan is designated, any deviation from 
which meets with disapproval. Instead. of encouraging individu-
ality and originality of expression, these qualities are frowned 
upon, because formality and conformity to a set standard are 
expected. Individual differences are ignored as much as 
possible. Those which cannot be wholly overlooked are borne 
with reluctantly. 
Oral composition is omitted because Miss "Behind the 
Times" considers the opportunities for oral work offered by 
daily recitations quite sufficient. Consequently, the students 
are deprived of the privilege of speaking from the front of the 
room and of addressing a class. Accordingly, they are denied 
the practice which results in the acquisition of poise and of 
an easy, graceful bearing, and in the lessening of the tendency 
to be self-conscious or embarrassed when placed in a position 
to draw the attention of everyone present. 
The grammar training which the pupils receive is 
very rigid. It is mental discipline of the sternest sort. 
These students are able to parse, analyze and define .. all the 
grammatical terms in a glib manner. But do they apply this 
information to their daily speech and to their written work? 
Decidedly not, for once out of the reach of Miss "Behind the 
Times 11 ,they revert to their ordinary mode of expression. 
Consequently, the results of this grammatical drill are chiefly 
negative. 
In the same school there is another English teacher of 
twenty years' experience, who was trained by the old methods, 
yet who is of the modern type. While not radical nor too far 
in advance of the tioes, she is very much up to date. 
The classroom of Miss "Behind the Times" is almost 
institutional in its bareness. Miss 11 Up to Date's" classroom, 
on the other hand, presents an inviting appearance in spite 
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of the age of the building. Attractive pictures in appropriate 
frames hang on the walls; flowers occupy prominent places on 
her desk and table; ferns fill the windows; a spacious bulletin 
board displays ever-changing items of interest; and a large, 
old- f ashioned book-case contains a wide assortment of books 
which the pupils are encouraged to borrow. Best of all, however, 
is the spirit of comradship which pervades this room. Instead 
of groaning at the prospect of attending her classes, the pupils 
groan at the thoughts of leaving this room. 
Miss '~Up to Date" divides the work to be accomplished 
in the five weekly periods with due regard to a sense of pro-
portion and balance. Literature is taught twice, and oral and 
written composition and grammar are each taught once a week. 
All her work is motivated to the highest degree possible. 
Miss 11 Up to Date's 11 literature periods are always enjoyed 
by her classes. Books are thoroughly discussed, authors,. lives 
are investigated; backgrounds are established; individual opinions 
are respected and encouraged; and pupils are allowed to dramatize 
scenes, or to read passages, taking the parts of characters. 
Every means of making the literature interesting, vital,and of 
use is employed with success. 
In written composition work the need for drill i ng on 
certain technical points is made evident to the students. They 
are told that the structure of a theme is similar to the structure 
of a building; that the materials are words, the workmen are 
the pupils; that if a satisfactory building is to be erected, a 
plan must first be made; and that building laws must be learned 
and applied if skill is to be acquired. Neatness and accuracy of 
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statement and form are demanded, and the demands are complied 
with, because the pupils are made to realize that in order to 
succeed in life they must be tidy ·, effie ient, accurate and expert. 
Also, several incentives are offered for which they may work:- the 
best papers may be read to the class, used as models for future 
classes, posted on the bulletin board, or printed in the school 
magazine. 
Miss 11 Up to Date" never omits oral reports in favor of 
grammar drill. 
for oral work. 
In fact, she sometimes sacrifices the grammar 
All hackneyed phrases are avoided; too rigid 
adherence to formality is dispensed with, and originality is 
always welcomed. The range of material for oral and written 
compositions is equally wide. This includes personal experiences, 
current events, citizenship, accounts of prominent or great men 
from all walks of life, literature, items of interest concerning 
any branch of knowledge, school life, local affairs, natural or 
national interests, and so on, ad infinatum. A friendly and 
interested attitude on the part of the teacher and class, and 
proper and easy posture on the part of the pupil relieves the 
feeling of tension. Naturalness is insisted upon. Students 
a.re not allowed to recite from memory, like parrots or like wot:<.nd-
up machines. They are required to outline their talks (and all 
written themes, as well) and are expected to develop each topic 
of the outline. This insures systematic and intelligent prepara-
tion. All attempts to evade these regulations are instantly 
detected and corrected, so as to form proper speaking habits. 
Enunciation, pronunc iation, proper pitch of voice, ahd variation 
of tone - all these points are stressed. Shy pupils soon lose 
their nervousness and fear, because oral reports are frequently 
disguised by such means as having pupils represent different 
c:J.aracters whose identity must be guessed by the rest of the class, 
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by having debates or campaigns conducted by students representing 
characters, or by holding a banquet at which prominent persons are . 
to uresent their views on certain subjects. Members of the classes 
~ . 
pay strict attention to all that occurs, because they are expected 
to criticize - favorably, as well as unfavorably. This open dis-
cussion of the work proves to be a great benefit to all present. 
Poems which are required to be memorized are not con-
sidered burdens. They are eagerly anticipated because of the way 
in which they are presented. Miss 11 Up to Date 11 , following Hayward's 
advice makes these occasions Red Letter Days. Since these 
lessons in appreciation evoke responses in the hearts of the 
pupils, the poems are willingly learned and are stored in their 
memories for future use and enjoyment. 
Miss 11 Up to Date's" position in regard to the grammatical 
phase of teaching English is emphatically expressed whenever the 
subject is mentioned. She heartily disapproves of constantly 
drilling in formal grammar. She disapproves just as heartily, how-
ever, of eliminating grammar altogether. Believing in the fact 
that 11 Veritas in medio stat", she attempts to strike a balance 
between these two extreme points of view. Accordingly, this 
teacher explains that words are building materials fr om which 
sentences must be constructed; that sentences convey thought, 
so in order to avoid mistakes and misunderstandings, sent ences must 
be complete and correct, and that just as practice in writing pro-
duces legible and beautiful penmanship, so drilling in the necessary, 
fundamental grammar points produces accuracy and ease of expression. 
The account of these two teachers is not exaggerated. They 
actually exist in this day and generation. Belonging as t hey do 
to diametrically opposed groups of educators, they present a sharp 
contrast. Miss 11 Behind the Times" typifies the "Old Schoolu, 
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while Miss "Up to Date" represents the present day, progressive 
system of education. The pupils of Miss "Behind the Times" 
must all conform to a set standard. Individual differences are 
neither provided for nor recognized. Her teaching does not 
carry over into the daily life of the pupils; it fails to 
excite interest and to arouse students to purposeful activity. 
In other words, her teaching is not motivated. The teaching 
of Miss "Up to Date", however, is thoroughly motivated. The 
needs, purposes and motives for all branches of the work are 
made apparent, and the lessons themselves are made as attractive 
as possible. A few simple rules are laid down to which all 
must conform. The individual differences of pupils are taken into 
consideration. Originality, individuality and personality, are 
encouraged. Backward students are given extra attention, and 
bright pupils are granted opportunities to enrich their course, 
following the completion of the prescribed work. As a result, Miss 
11 Up to Date's" teaching proves successful, for it satisfies the 
needs of the pupils (both in school and out), it awakens their 
interest, and it incites them to purposeful activity. That such 
moticated work is of greater value than the work of Miss "Behind 
the Times 11 , which is not motivated, seems very evident. 
Brief Summary. 
To give a brief yet general summary of the points 
advocated in this thesis, the following assertions must be repeated:-
1. From its definition, the necessity for the motiva-
tion of all scho ol work is self-evident, since motivation links 
pupils' school work with life, and with life's problems and inter-
ests, thus resulting in a higher grade of achievement and in a better 
preparation for life. These are the recognized, practical and ideal 
aims of present day education, since the former, idealistic 
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standards of culture, mental discipline, fact, tradition, and 
emphasis on the curriculum rather than on the child have proved 
futile in comparison with the accomplishments of work based on 
the principle of motivation. 
2. Motivation has been very successfully applied to 
the study of English, since t his study is so readily adapted to 
the Seven Cardinal Principles of Education, since the ab ility 
to read and to write and speak correctly is so necessary, and 
since the subject of Engl i sh usually proves engrossing to students -
or may be made of interest, because a taste for this work can be 
cultivated. 
3. The comparison of school work which is motivated 
with that which is not demonstrates that the former is of 
infinitely greater value. Work which is not motivated does not 
fit pupils for life; it i mposes work upon them in which the 
majority can take neither interest nor enjoyment, and much time 
is wasted in the performance of tasks merely for the sake of 
mental discipline or in the name of culture. On the other hand, 
motivated work directly prepares students for life at home and 
in the social, civic, and moral spheres; it offers many solutions 
of the problem of what to do in leisure hours; it assists pupils 
in fitting themselves for s ome vocation in life; and it utilizes 
every minute in accomplishing worth while tasks in an interesting 
and often in a fascinating way. 
4. Motivated work takes into consideration the indi-
vidual differences of pupils in a more efficient, systematic 
and understanding manner than work which is not motivated. The 
latter plans for a certain set standard for whole classes,while 
the former has a uniform measure of accomplishment for each child • 
• 
In addition to this, it makes a study of the tendencies , peculiari-
82 
ties, special abilities, and all such individual diffeTences 
among pupils. Work which is not motivated concerns itself 
chiefly with knowledge and materials; motivated work plans 
primarily for the individual child, accepting material knowledge 
as a means - not an end - in fitting each individual child for 
life. 
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